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Introduction :

The first six years of life are critical years of human life since the rate of development
in these years is more rapid than at any other stage of development. Global brain
research also informs us about the significance of eatly years for brain development.

Early Childhood Care and Education (ECCE) makes a positive contribution to
children’s long term development and learning by facilitating an enabling and stimulating
environment in these foundation stages of lifelong learning.

Parents as caregivers are critical in providing a stimulating learning environment to
the child and the first two and a half to three years need not be in a formal learning
environment. The National Curriculum Framework acknowledges the significance of
involvement of parents, family and community.

The programme at the early childhood stage helps to ensure opportunities for
holistic learning and growth. The ECCE programme needs to be determined by
children’s developmental and contextual needs, providing for more need based
inputs and an enabling environment. Given this need for an individualized
approach, it was believed that a common ‘curriculum’ would not be appropriate
for all. However, over the years it has been observed that the practical realities
are different and most of the ECCE programmes on offer currently do not have
developmentally appropriate programmes for the young child. The vacuum created
by a lack of curriculum framework has resulted in its being filled with either a
minimalist programme or the downward extension of the primary stage curriculum.

To ensure optimal development for all children, there is a need to create a
planned curriculum framework, encompassing developmentally appropriate
knowledge and skills, with flexibility for contextualization. A curriculum
framework is also required to ensure that important learning areas are covered,
taking care of all the developmental needs of the young child. It also facilitates
adoption of a common pedagogical approach to reach for a certain level of quality
and address the widespread diversity in the ECCE programmes available for the
young children in India.

This Curriculum Framework is in line with the Government’s vision of
ECCE as spelt out in the National Early Childhood Care & Education Policy and
is a broad framework of basic guidelines for curricular goals, programme content,
classroom practices, parent guidance and teacher preparation across different
provisions and across all regions. The purpose of this open framework is to
promote quality and excellence in early childhood education by providing guidelines
for practices that would promote optimum learning and development of all young
children and set out the broad arrangement of approaches and experiences rather
than detailed defining of the content. A cautious approach is being adopted to not
provide a detailed curticulum/syllabus which would be prescriptive and ‘delivered’ to
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the young children in a ‘straight jacketed manner’. The Curriculum Framework calls
attention to the common principles and developmental tasks, at the same time, respecting
the diversity in the child rearing practices and contextual ECCE needs.

Each programme is expected to develop its own curriculum to meet the needs of
its children, their families, the specific setting, the linguistic culture and the local
community. However, the programmes should be based on the curriculum principles
and guidelines laid down in this framework.

This Framework is a dynamic document and would be continually reviewed and
evolved in the light of emerging needs. Also, with the adoption of the framework, case
studies of emerging best practices will follow and learnings from them would further
strengthen the framework.

This Framework is firmly focussed on the needs of the child and should lead to
improved quality of learning and increased attainment of learning outcomes for children
participating in ECCE programmes. The other components for the holistic ECCE
programme such as nutrition, health and care are to be ensured by cross reference from
related instruments.
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Obijectives of Early Childhood Education :

The aim of Early Childhood Care and Education is to facilitate optimum
development of the child’s full potential and lay the foundation for all round

development and lifelong learning. This aim is to be achieved through enabling
the child to:

® Develop a positive self-concept.

® Establish a sound foundation for a good physique, adequate muscular
coordination and basic motor skills. 6

® Imbibe good health habits and basic life skills/ self-help skills necessary for

personal social adjustment.

® Enhance verbal and non- verbal communication skills which would facilitate
expression of thoughts and feelings in fluent, correct, clear speech.

® Facilitate the five senses and cognitive skills and concepts which are
foundation for higher order thinking and reasoning.

® Facilitate emotional maturity/wellbeing by guiding the child to express,
understand, accept and control feelings and emotions.

® Imbibe values, social attitudes and manners important in his/her socio
cultural context and to become sensitive to rights and privileges of others.

® Facilitate independence, aesthetic appreciation and creativity by providing child
with sufficient opportunities for self-expression and active exploration,
investigation and experimentation.
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® Make a smooth transition from preschool to primary through development of
emergent literacy and school readiness.
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2afEs g Mieela I o7 28 @S MiutE TERT ek gk SiSRe e
CFC@ RS T AwEE @ iy Mol oo Toge 6 ot ot 3
FIER AU FG @6 Mrars Fafafie [fen wwon et seia sa1 ew s s
cole |

& 930 Weg =8 o Teced @)

< NG TN Awew qk ehefFiE HAfTE afefa Mwm vy e TEege
wfgsEr f2nea oite cole )

& (RS @ JCNRT FALFACE 74 W 75F 8wy 1% 7t @6 Fug sefe
«R oeiuEl T& Face MY F4i|

<« 15 Bftm @k EufEa e

o fUeTE e <ot A OFR T Y e e @ak Feeaed @i
AFCH A0 F41 |

& SIS, SRgie Wi 2eiifrd Wy fwal ©itad wAfdoge [

< ANEE AGE-=5ae @ Fory I vy e swites [&Ffen T afs =
el T4t |

< FrEded e ¢ fwlery Tea SR Ty e aiF-aiefis AaF aifis
Wi ST @b Fje AL 9T o |

AfEs T Powie Mg —

AafEF g WrFia S o7 T o Mg TS e o St e
CFqe AR T mdie e f Mas 3o o fofer Toge sF e o @
o IR AU TN 2 9B PieT were Tt [Afew yeele et et w49 oFae
FQ (S

& @ Mg ~E oy Tomes [

< MY MEART Awe™ i aiefie WA Afofa v e @ rge
g fapiest o cotent

< CIRT T Tte T AT wiT we W9 w6 et SRl e
TRIEl IT FA© TW F4i |

13



@ oi% 3o wie afoe @k My 40

e 341

& SRATH, Tgie aferay wiay, Tojiiwe Mcam ek Afviger Ko |

& AN AGR-=NBI S Feq IR Wee v wies [fon wigz afs e
el )

< FFqeR EM S Aniere S-@RE SroivE Tite v aiF-aidtE a1 24
et Tate fAmiewre elte*T @bt Py 212t 9ifp ot

Principles of Early Learning :

AT Mreg TT—

Learning begins from birth : From infancy children are mentally and
physically active. They learn through all their senses and stimulations.
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Children construct knowledge : They construct their own knowledge or working
models while they actively engage in their environment and through repeated interactions

with people and materials. This simply means that children touch, taste, shake things
etc. to find out what happens and learn about things in their environment.
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e A |
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Children’s curiosity and desire to learn : Children are curious and eager to
learn. They have an inherent need to make sense of their experiences and learn about
the world around them.

e P afo ozt ok TR Miwal @ @i oy wieiE dfs (Freserae
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Children learn through play : Play is central to the child’s well-being and
development Children’s spontaneous play provides opportunities for exploration,
experimentation, manipulation and problem solving that are essential for

constructing knowledge. Play contributes to the development of representational
thought. Play should be process oriented and not product oriented.
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Child development and learning are characterized by individual variation :

No two children are same. Each child has an individual pattern and timing of growth

and development as well as individual styles of learning. Children’s personal, family
experiences and cultural backgrounds also vary.
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Children’s learning reflects a recurring spiral that begins in awareness, and

moves to exploration, to inquiry, and finally, to application. Any new learning by
children begins with awareness, which is generated from their experiences with objects,
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events, or people and ends with utilization, where children are able to use what they
have learnt for multiple purposes and apply their learning to new situations. At this
stage children start exploring the next level of information and the spiral continues.
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Children need to experience success more than failure to form a positive
self-concept : The experiences should be planned in accordance with the
maturational level of the children, such that they are challenging yet achievable,
so as to promote self-confidence. When children have confidence in themselves,

they do better. They are eager to try new and harder things; they gain new skills
and become more confident and capable.
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Children develop holistically and benefit from integrated experiences and
education : Learning and development of children takes place in totality. All the
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domains of development i.e. physical, motor, cognitive, language, socio-personal,
emotional and creative and aesthetic appreciation are interrelated and take place
simultaneously.

o @ Sfeeeta ATt @i W Frens F&ioe weet [ahke Fam e
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Cutrriculum Content :

difae e

The curriculum must address the following interrelated domains of holistic
development through an integrated and play based approach which focuses on
development of life skills.

@it Trafis fdifae faraefe Muom camiyea sty e e ote gere
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® Physical and Motor Development : Gross motor skills; coordination of fine
muscles with dexterity; eye hand coordination; sense of balance, physical co-ordination,
and awareness of space and direction; nutrition, health status and practices.

» AR G AfeRieTern Tafe  ge AfSReTer wrel, wreld AR® e MR
LG, (514 '8 RITSA FRCAGH, SF[gfed SRy qeiw A, 2/f% ¢ Hry Kaws
SRR Sl SR &4 |
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® Language Development : Listening and comprehension; oral skills/speaking
and communicating; vocabulary development; pre- literacy/emergent literacy skills like
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phonological awareness; print awareness and concepts; letter- sound correspondence;
recognition of letters; building words and sentences and early writing, Introduction to
language of school transaction.

& O TEfe (AN @3R @Yy 28, FA I#A 8 AT FoTH TG (NAF
e, *HMCFET [T, edfiiE W A oS M el (AN W®iwee @i
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A vk @ W T @R eI T e F4t |
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® Cognitive Development : Development of various concepts including pre

number and number concepts and operations (knowledge and skills related to
comparing, classification, seriation, conservation of space and quantity, one to

<,

one correspondence; counting); spatial sense; patterns and estimations in
measurement; data handling; skills related to sequential thinking, critical thinking,
observing, reasoning and problem solving; and knowledge about concepts and
physical, social and biological environment.
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® Socio-Personal and Emotional Development : Development of self-concept;
self- control; life skills/ self-help skills; habit formation; initiative and cutiosity;

engagement and persistence; cooperation; compassion; social relationships; group
interaction; pro- social behaviour; expressing feelings, accepting others feelings.
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® Sensorial Development : Development of the five senses through visual,

auditory and kinaesthetic experiences.

® Development of Creative and Aesthetic Appreciation : Exploring different
art forms, develop dispositions, expression and appreciation for artistic, dance/
drama and musical activities.
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(Source: Kaul, V. (2010): Early Childhood Education Programme. National Council for Educational
Research and Training)
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ECCE is.....
* A balanced play based programme of

language, cognitive, creative and
psychomotor activities

e A child centered programme
catering to individual children’s
learning  &emotional needs

through individual, small and large

group activities and one to one

communication.

* A readiness programme which
‘prepares’ children for learning to
read, write and do arithmetic later.

e A programme which indirectly
promotes self-control and thereby
children

inner discipline in

ECCE is not.....

e A syllabus bound programme for
teaching 3R’s nor ‘a song and a
rhyme and go home’ approach.

* A teacher centred programme
that follows formal classroom
approach as in school

e A program for formally
‘teaching’ reading, writing and
arithmetic, which is to be done
in primary.

which

unquestioning

e Not a
demands

programme

obedience or exercise strict
classroom discipline

through interactions.

The ECCE programme should ensure ‘holistic development’ of the child
and reflect the inseparable nature of care and education by comprehensively
addressing the need for care, nutrition, health and well-being of young children
and parent counselling along with supporting the development of all domains.
The holistic development approach is vital for provision of interconnected
and interrelated activities covering all domains of development.

2EFR @it gm 3t Mer e Safs Ff*ve ) 7g ¢ fwr o
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TGS IR FIAeA (Aensife wiw ey A Rome fofes dge wat tzrm) a
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2T Teive WP Mg TETfeles FRODIE IR oFge Seifea 21|
Suggestive Developmentally Appropriate/Age appropriate Activities for ECCE :
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For Children Under 3 years

© Focus on health, nutrition and early psycho social stimulation through free play
and a lot of adult child interaction. E.gs., (infant games, traditional songs & syllables,
access to variety of play materials, individualized adult attention and interaction,
opportunities to explore, eatly introduction to stories, infant books, drawings etc.) in
safe, spacious and clean environment.

For Children between 3 to 4 years
© (UCF 8 VAR Pt ey —

© Planned play based programme for all round development with more of free
play. Continuous opportunities, more free but some guided, for adult —child, child to
child

3 AR MeTw Ty (Leniye fofes frpmitaa wifaemt | & camiyEna st
a3 frea o T, Faiee Mg e ge AT A (e, FATSIE @ @I
FIFEH Face ment g sl e oitwacs 212 el <41

G2 FEA P e cdeemifefefes Mrmviem sifvesmt w9t =01 918w cdseemifem
et @ feta s «[E o e Af T, Fe RmR o[ ga wretew
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Basic Tenets of Curriculum Development

Ndifae Tufe %Eﬁ”\o
< Based on needs and capacities of young children

e e dreaTer ¢ wrelr Seig W)
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¥ Recognition of special features of children’s thinking
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e T e et s @ e |

W Mix of formal and informal interaction
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¥ Familiarity and challenge in everyday rhythm

o ofsi wwe wIfze farem afe =t @it ez =R w=5iF giom)
o ofStt e wwe (Tt fes arepig St oies 9fvg 5o E o |
" Primacy of experience rather than expertise

o Wl (AT ST Al (wew |
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Developmentally appropriate practice and flexibility

Use of local material, arts and knowledge which reflect the diversity
and culture of the children.

& FAN e IF JAAEE NG FEml € Witwd AR RerE
Mty farew fbw «ah Jwa Aeghe oIt cofe |

& FAY TS I8 IR Aretv Rl S wiee wewe e siere
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Source: Position Paper, National Focus Group on ECCE, 2005

interaction and interaction with play materials and environment through a variety
of individual, small group and large group activities.

¥ Opportunities to listen to stories, learn rhymes, create, indulge in imaginative
play, ask questions, do simple problem solving, experiment to promote active and
interactive learning and generally have a ‘feel good’ experience for a positive self-
1rnage.
fRuma @5 aR T We [ee @ A weifte S Ly gk FEha
ST (LN AN @ AAfaraeea Afze +Af7hfe ¢ oz wwi-eme | sRieie @2
CAETYET @ PN FOIbA MTe ellerasmd Mume Afee ik MemE atF SIeiEd
A(E® SR AVI-LWITTE TG IPAF 0 (Slet | og CNIE, 28! o1 (IiF A (I
g (o Fa1a FEIFSTET (LANYAR YT AT AZLeF, 2Pl FAIF Al 2IFFES FIOYoF
MO @FH MTE AT T NT Tere A medl O [RTER Mg Breme «aar
AYFS: THATYE T’ G ML TfeTeet #AS F(F WGS ery elfeqf oite ¢t
R 7 I Tied weTe [ow S At e @6t [WTe FEfoe Myrse (At
AWE ST AT Fore 2ifafoe FE ©IFT SwiT-emia F41 2TareT | 201 Tofte agm@e
(AT TiAaCe AQITF T M S Sia Smiwemie Fia Freq wore P
i Colet v A (@Il Fae! Wgfe F A ReF Fpmifeles cdmramee tsm
ftee woe e 2R Tl gfe [iew erteles Tite ArFEs Fe1b gz
aft MreF Alen FR AT ore A e 21 o iR Site@ BEvE i
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For Children between 4 to 6 years
8 (ACF ¢ I MeTwa &g —

Moving towards an increasing ratio of adult guided vs. free play activities, and
more of large group activities for 4-5 year old and focused more on specific school
readiness for 5-6 year old, with increasing complexity in all of above.

&l ITFWA T A A W SIgoiiTed 29 I Fa Mema 212 ania Face
A 8 (AT v ISR Pretwd &) T (denyen fofes S, 97 @ +ffawiee 7o
T el fofer Frfiiva T e 2@, ¢ (AT © I Mema T @ A 5=
e B fofer Fidiaaa Tag g 7 FIFHdre Therer 29 3w Fare Z@|

ANYITF FFeT T A 2T Seite 617 Mee aibfoe sfsa @ifa) 8 ot
Y qgF P MeT AR AN deEmAifeies w01, 99 @R Al Mo vies @
TS e S [Afon w1 e k) ¢ o[ © T2 TR Retg Tte 3 @ ke
ToRIAT F(E T AR eBfefofes FEa g 3T wifia aie Fea FPifve Tibvere
T wea =nfor |

¥ Reading Readiness : e.g. picture —sound matching, shapes, phonetics; increasing

vocabulary; verbal expression, developing bond with and interest in reading through
picture books, storytelling, charts etc.

e, Twlae T4, AR I, [{fon 2 Tafee 32 ~IvF MY ot afs s
I T @R AT AfTe IF THe A

X Writing Readiness : e.g. eye hand coordination, interest in writing, left to right
directionality.

Y T wE Q6T T egfe (W (B e QiTed ANepy, e afe
e I w41 ANTE (A TS TR S aite oot |

R TR AGSEF FODI AFOF (T BT w0 R 2 e,
wigfs frml, Twiad wl, *waEa I, fen = Afufers e 2vir Tite™ 2wrewa
aifs S o< ez e 4|

¥ Math : developing skills in classification, setiation, pattern making, reasoning,
problem solving, forming concepts: pre number and number concepts and space
concepts and vocabulary, environment concepts.

dffe  Rfens wrelm Tre 26w, YRAIEFeE AT, [ReEae A,
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& Motor development : fine motor development through activities such as beading,
peg- boards and puzzles and large muscle development through running, jumping,
balancing activities etc.

afeMeTol Tafe  «3 «@teia FEID @ &bITe 7ot far dtdt At ittt cplaars
3 AL RS (LEIYER NG AfeReror I Tafe @3k ol Aol (red @R
SR G A TS FAOA NG Fereid NoweRa [ w06

afeRieTol Tafe @2 waelt FEMD @, ot [ Ffoat e, @&i9 Hag w4, (e
A W, (723 Sy ISE TAR (4, AfoReTeld I Tate i *9ieq [ we
MRS e A ST FRT 21 (LEnLa Aeam AfeAeror Eafe

% Creativity and aesthetic appreciation : Creative drama, cultural activities,
field trips etc. The programme should be relevant to individual and societal needs.
The age demarcations are indicative and the activities have to be planned according
to the developmental level of the children.

A Y Fretel @A G e QT ARG Jowsia A5, AcHhes
FAE (@FW wFEAT el Affwa Face fen ahem Tt @3 e FIoa amfre
G SfeAIfre AT LT T+ wadiar| e FmEs bfee s o s
@R R T3 S FReIfoa AT

AR (TS ISR A Gd T ol 2fedt  gfefe e, mcoglios
FEN, WA IiE AT g T Toif Feie Ttem fRee Tk *fE i
(Sl STefg T« | AT 2fafgfon wate Mt aite o ez sfer #ite o= Ffa
At tonE w9 fwmt| Piws s Hfee Ff Foet st i e g9 sgaidt
FPifoa ofeasm |
Principles of Programme Planning :

oFe ARFEmE Jerog —

® The activities should be age and developmentally appropriate.

< Il T R [P T7 SREE o)
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® Activities fostering all domains of development should be appropriately planned.

o e FEH T 7@ @b Moa AT Tafe «fae@ Fat =
+ +Af e T e 7 ot Mer 7 Tafs «f[9® Fat =1

® The attention span of young children is 15-20 minutes; therefore the duration
of activities should be 20 minutes, with additional time allotted for winding up
and initiation of the next activity. However, the programme should allow space
and flexibility for need based variations.

@ 93 e 43 AR @ e (AT 20 T vsiae wfre et 1@ Ade #iita
OIF G afel FFFecas TR ¢ (AF 0 WEs 4 2eq Thel “waer qfFe v
AT oo =ed e S agfen T TT FAl Sfvel AT @R
AT Fie, TS eraee fSfew oAfsashiar zen e |

< @ et @R @ s 2]t 20 TG aataer «fF AT iita 239 2 afent
FIFAR TATAN de o 20 [T 4 2=t Tow| 2wt afe T sifmifes s
23 Foigg FTFeA?R 2gfer A T T4 Soel wiv Sofae @3fes sifvwsm g,
TSl ArEHieies fAfease (il aae|

® There should be a balance between structured and unstructured; active and
quiet; outdoor and indoor; self-directed and adult initiated learning opportunities
and individual, small group and large group activities.

< Afde @R AR, FAlTFTe! @ar Fifet MrwitarEe fowta ¢ Afam, T 2fswge
F41, ellearsmd adl «Afsifere MR e F41, di} JaRme wiel AAfavifere Brre
Araet wfeifEre, (@6 v aak qT v ffes FriEast Tonifua e sy Iom At

& Affe wiw Admaw, AFTe TiE THfel FrFiteme fTeae Wi AfzTe, T
AfFEm T, ALITF TFER @il AfGieTe R A F4, dleTTs e qal
Afapifere freR catet wifReiftre, 7 W @i Tled wfsfes Fwe?l Teifna sere
Sl IS 4|

® The experiences should progress from simple to complex.
+ Mot wW we 12w T A wbe Rame e fiw T 9w o =@
< Mius @ oW TeE [REne ok wibe ame Fiee e @ ity 9eeR @ Afa |

® A wide range of individual and group experiences should be planned which are
related to the child’s environment, are enjoyable and challenging for children.

< JMFIE fTom 93 e wfowel a1t w3 g fery «fda Tote Fa
a3 efe™id AR 0o TAfFS A
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® Routine fosters a sense of security in children. Therefore some routine should
be followed in the daily programme.

& (aee PG Mt faterereTee ©itaa o w51 | Gl 9y g Fieest
@ P afer MiutE Fare ment Tvel

< e SR Mes Faivrer o | eiane g g s ot M afsfrm
Mz Ffqa g =Meen

® The ECCE programme should never be rigid.
+ 2z fofes awl s sl =e i =i
« 2ffz fofer avgen fenie o =7 @)

® The duration of the pre-school programmes should be 3 to 4 hours. The
programme should provide for some rest period during the day and if it is of
longer duration, as a full day programme, then a nap time is to be ensured.

& AT Rl eFEm T © (ArF 8 T%! gem Tivel @2 ey Awe
TS (A g Merrs Relitm o qi4ce 2@ 7 @2 oifssemi o fremm
e 28 od ANRS e (FeE) Icwies At Tvel

+ eI R e AN © 2] 8 ¥Hl &7 @) 3 e Wwe
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® [ carning opportunities should be interconnected, linking learning experiences
across developmental domains in a meaningful context, reflecting the real life
context of the children.

< AVIGCR 0% AN v e oremt vEdia | qF MU @i e
firriate wifowel gels Mffe Safor wwesd shiw Al

< ATIGAE e19re Fifer-glet Mg e fnat wee) @ Few wive I ot et o=
firriate wifewelr Boifae FHifEm wwgsd shw il

® The language used should be the mother tongue of the child. Efforts should be

made to extend their language sensitively and introduce the school language gradually
to facilitate school readiness.

< ofsls Prrtatm, o (Fq @30 M STTgeEl et FAce 20| (GBIF TG
emifee o afo AamieTeld 98 F4l «ar At AT MgoEE Aww (A Juper
FAZ© T AZe fava FAa a7 7 el Rmewn atenw eefesadt fofes w0
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® Curriculum goal and objectives should guide classtoom process and assessment
of the children. The curriculum should be implemented in a manner that reflects
responsiveness to family/ home values, beliefs and experiences.

+ fdifae stioreme T @3 Sy et efiersr AR @k b Rea
T 212 ewe 71| @3 iAo oo @t Rur ofqae aifer wiw, v,
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® The programme should provide opportunities for exploration and experiential
learning, promoting active engagement with people and objects in the environment.

& 3 SAfFFEma M I @FH Mo @F e S @ ©f JEleEeE A9
FE (12 AT @ MeTF FZ THIAR I | ST @2 AFCEHA N GF0 RS
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GBS A TR ¢12 [Fame @i e 9% 74t ool @3 Sivfe Tgwe @bt
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Outcomes of Early Childhood Education Curriculum :

AT P R —oAeer A Rea—

Children who
® Communicate effectively

% FCENRAMS Fh? FACHH ACK (AT ZIAS FACO 7 |
& 2AfReIS Hqot ST Fore QN Fiole Fidce T |

® Display emergent literacy skills, mathematical skills and scientific temperament

& STejlaE Aigey ToifFe @i qaz [eitaa afel =i @ g amia s
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® Express emotions in socially acceptable manner, are socially adaptive and
cooperative

< AT AZOCTI9N SGAE O 8 TJefe 2, AfTrsa 7l TAN A1 @R
STRla 4|

<« ANEF I LZEA@ BN6Fe, S ST SJofed 2, 2RadTs Fire SAAN
o AN F |

® Have physical control, strength and healthy habits.
< A5 Fage, «fe( 7 7o AGed FE AT (O |
- ®iSifes e, «ife(, 7 TR Aot ot o |
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Pedagogical Approaches :

The curriculum adopts a play and activity based approach. Children are
visualised as active beings who construct their own knowledge and the process of
teaching—learning is one of co-construction of knowledge, with adults as facilitators.

Various approaches are practised for transacting the Early Childhood Education
programme. Some commonly adopted approaches are:

ferpivicas fog siafe Mrrsal T s @ —

e @ et ¢ Fwale fofer M1 sRergs @1 @ e @R
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% Montessori Method : This method is characterized by an emphasis on
independence, freedom within limits, and respect for a child’s natural
psychological development and is transacted through specialised sensorial
material.

& TR oidfe G2 Awod o (@MY Fogeld Mee I e, 3 (g Sz
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“ Reggio Emillia : Based on the work of Loris Mallaguzi, this is a
constructivist approach which focuses on creation of a learning environment
that enhances and facilitates children’s construction of their own thinking
through the combination of communicative, expressive and cognitive
languages as they engage actively with people, material and environment.

+» Qe SR @ weefe sat S fofe =t 3 IoeT 2w
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% Progressive Method : This is an eclectic approach which draws from the
major child development theories. Recognizing the many paths of learning,

latest researches and contemporary work lay the foundation of this
framework.

+ etafire safe 22 o3 i =% 3l Izer fieom Tafen Teamefos oww
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% Thematic Approach : Integrated themes and projects form the core content
of the curriculum. These themes should enable the children to make

meaningful connections among the different concepts and develop holistic
understanding of the world around them. The curriculum should be flexible
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and responsive to the needs of the children in the class. It is to be constructed
to suit the diverse social, cultural, linguistic contexts in the country, and initiate
integrated learning.

A programme can adopt any of the above mentioned approaches to transact the
curriculum. An integrated daily/ weekly/ monthly programme should be prepared with
a well-rounded selection of learning experiences that strengthen all domains of
development and are age and developmentally appropriate. The activities for different
domains and concepts should be planned purposefully to enable a child to actively
engage with and experience the concepts. These will help to consolidate the learning
and lay the foundations for future.

Caution should be observed to not equate the curriculum to just an exercise of
organising activities, rather it should be viewed as a planned and purposeful intervention
and adult child and child to child interaction to facilitate the process of knowing,
understanding and construction of knowledge by the children. The aim of the curriculum
should be to foster development through integrated activities rather than mere completion
of worksheets or repetitive exercises and activities.

To address the needs of the large group of children in one class and multi-age
setting, the strategy would be to conduct the activities in large group, small group and
individual level.
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Essential Play and Learning Material :

omE eraEa cdengE 8 R A —

In early childhood stage, a child learns through interacting with immediate
environment hence environment should be stimulating and should have a variety
of materials to arouse and sustain the child’s curiosity, interest and promote his
learning.

ANF-CaigIee P fRiedl efers Sifdefae AfREet SItd Sivie-emitTd ST
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® Adequate supply of developmentally appropriate play materials to foster all

33



round development should be available at the ECCE centre
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® The materials should be safe, clean and in good conditions. Sufficient quantity
should be available to work in small groups and it should be easily accessible
to the child.

< Mo IaTe @3 (e AN @ Faem, AfiwR st R Sie
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® The materials should promote gross and fine motor development and help the
child to discover and explore including constructing and reconstructing. It should
promote sensory exploration and social interaction along with creative expressions
through arts, painting, etc.
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Some essential play materials are :

g, waIar CeTigEn ANA —

Indoor Material

@9 foerE caeg A —

® Blocks for constructive play
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® Manipulative toys
& WHOF e AGAATAT 9204 41 W @2@l (Ll (fEem, i)
& 7O (IS AGICEIE I9E 9 AW @i (AFR ANH @[ (e, i)

® Material for imaginative play /Dramatic play — dolls, puppets, masks, kitchen
sets, mirrors, old spectacle frames, purses, old shoes, weighting scales, clock
etc.

< TEIGE AR AT (LA (AT Toy AN (- AGeT, FIO[Get, SCA, A
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® Material to develop Language skills — books and picture books, storytelling aid,
puppets, story cards, sound board, conversation cards, flash cards, picture
dominoes, collection of rhymes and stories, visual discrimination and auditory
and visual association materials, slates, chalks, crayons, blackboard, drawing paper,
etc.
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® Material to develop cognitive skills — sound boxes, visual discrimination cards,
touch cards, feel bag, food items of varying kind to develop sensory skills,
number domino cards, picture jigsaw and self-correcting puzzles for matching,

sorting, arranging, classifying, problem solving, memory and sequential thinking
to develop cognitive skills and materials in the environment
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® Musical instruments

& NG T A |
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® Art material for creative expression such as paints, crayons, pencil, paint brushes,
cotton, threads, clay, knife, papers, scissors, cloth, gum and fevicol, bead, etc.
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In addition to locally available material, teachers/caregivers can develop play and
learning material for specific activities planned in the programme.
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Outdoor Materials
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® Play equipment to build balancing, jumping, climbing, swinging, swaying,
cycling, etc.
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® Materials like large or small balls, old tyres, rings, etc. for throwing, catching,
kicking, rolling, etc.
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® Sand and water play arrangement with sand pit, mugs, spoons, cups, bucket,
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sieves, strainer, etc.
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Assessment :

e —

Assessment is an essential and integral component of any ECCE programme
to ensure that the programme remains child centric and the experiences and
activities are planned according to the level of the child. It gives an insight into
children’s interests, achievements and possible difficulties in their learning from
which next steps in learning and teaching can be planned and thereby provides
a platform to support the planning of a coherent curriculum for progression in
learning. In order to ensure that the programme is responsive to the developmental
needs of the child, it is essential to maintain their developmental and learning
profile.

The purpose of assessment is to give useful information about children’s
learning and development to the adults providing the programme as also to children
and their families. It also helps ensure early identification of developmental delays,
special educational needs and particular abilities. Assessment contributes to
evaluation, revision, and development of programmes.
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The areas of assessment :
® The child’s interest and participation
® Skills and abilities

® Social interactions
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The assessment of the children should be formative, continuous and flow
from the experiences planned in the curriculum. Formative continuous assessment
implies documenting the development of the child, by interpreting the evidence
from the day to day experiences of the child with the purpose of recognising and
encouraging strengths and addresses learning/developmental gaps.

Teachers need to evaluate each child’s progress/development on an ongoing
basis, through observations of their behaviour; their artwork and other products.
Home-based observations may also be conducted. The current level of performance
should be rewarded to reinforce small steps of accomplishments towards the long
term goals. Portfolio should be maintained for individual child. It should contain
anecdotal records, developmental checklists, samples of drawing, writing and other
activities, observation notes and parent teacher meeting notes.
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Role of Caregiver/Teacher :

The caregivers/ teachers in an ECCE programme are facilitators who engage
children in multiple experiences to foster their all-round development.

They play the following roles :

® Observe children to identify their needs and capabilities and move with the
pace of the child’s development

® Plan developmentally appropriate, holistic and challenging/stimulating
activities and environment

® Focus not only on planning and conducting activities but also on continuous
processes for interaction and relating learning to child’s environment.

® Create nurturing and positive relationships with children and among children
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® Organise supportive learning environment by taking care of aspects such as the
arrangement of the physical environment and equipment; the scheduling of
activities and events and groupings

® Work in partnership with parents/family
® TIacilitate learning to meet the objectives of the curriculum
® Help in early identification and intervention for children with special needs

To accomplish the above the teachers need to enjoy being with young children, be
knowledgeable about children’s development and early childhood curriculum and should
be skilled at implementing the curriculum. Thus, the teachers should have suitable
qualification and appropriate training
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Role of Parent/Family :

The young child spends most of the time at home and much of the early
learning occurs through the child’s day to day interactions with the family. The
parents have a major role to play in the child’s development, much beyond
merely being around the child and providing food and other basic needs. Parents
need to :

® Provide a conducive environment at home for optimal development and
learning and spend quality time with the child

® Encourage exploration and experimentation at home and optimally utilise
the ample opportunities for incidental and lifelong learning arising from
the daily activities

® DPlay a cooperative role and establish a relationship of trust and mutual respect

41



with the teacher/caregiver at the ECCE centre
® Share and plan the development of their child along with the teacher/catregiver
® Participate in the open days and other events for parents and community

® Not to force formal learning and competition at this early age and respect
children’s abilities and personalities.
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